The impact of the 1999 Polish educational reform: did socio-economic
disparities in academic achievements narrow?
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Data & Descriptive analysis

In the 2000 vs. 2009 comparison, the t-value is significant
for the Bottom 10% SES group, but not for the Top 10%,

The model demonstrates the positive impact of the
reform on academic performance in Poland compared

simultaneous EU joining (2004), the
use of individual currencies, and
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which transformed the schooling structure from a two-stage
to a three-stage system by extending general education by
one year, constituted a central element of the transformation.
This change had the potential to equip students with
additional skills, promote social mobility for marginalized
students, and advance equity in resource distribution and
opportunities in society.

Conclusions & Next steps

Note that x-axis does not commence on O for the clarity of trends presentation.

Plotting mean scores by ESCS deciles reveals a significant
oerformance gap between the bottom ten and twentieth
nercentiles in 2000, suggesting a pronounced disadvantage. The
gap is narrowing by 2009, after the reform introduction. The
change is less evident for the top deciles across this period in
nominal terms.

The findings indicate a substantial positive impact of the reform on academic performance in Poland, especially among students from the top
ten percentiles of the socioeconomic spectrum, thereby not effectively narrowing the achievement gap. The dynamic DD model shows evidence
of temporal dynamics, with the effects being most pronounced ten years after the reform, indicating a time lag in realizing the positive
outcomes. This delayed response underscores the need for long-term evaluations to understand the complex impacts of educational policies on
academic achievement across socioeconomic groups. Nevertheless, the presence of only one pre-treatment period limits a comprehensive
examination (graphical argument) of the parallel trend assumption, potentially impacting the accuracy of the findings. The Synthetic Control
Approach, transitioning the emphasis from identifying a parallel country to the challenge of constructing a robust synthetic control and
interpreting its implications, presents a logical progression for extending this research. As a next step, a thorough examination of the post-de-
reform period (2017) and the impacts of COVID-19 will be undertaken, utilizing an analogical model (DD) for subsequent years. The aim is to
assess how these factors influence disparities in academic achievements and formulate policy implications relevant to the current context.
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