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Transforming people and societies by understanding the causes of things.
How to Use This Pack
This resource pack supports educators in reflecting on and enhancing their curriculum at course or programme level. It is structured around three interconnected areas: Global and Intercultural Perspectives, Inclusive Pedagogies, and Inclusive Assessment.

	This pack contains four sections
1. Key Definitions: shared language for the mapping exercise
1. Reflective Prompts with Guidance Notes: to support individual and group reflection
1. Worked Example: an illustrative case study of the exercise in practice
1. Mapping Grid Template: a fillable framework for recording your review



Suggested formats for use
1. Individual reflection before a teaching team meeting or programme review.
1. Small group discussion at a teaching away day or departmental meeting.
1. Structured peer conversation between colleagues across departments.
1. As part of the Periodic Programme Review process where inclusive education is a key theme.

Facilitator tips
1. There are no right or wrong answers. The prompts are designed to open conversation, not to evaluate.
1. Focus on one section at a time if the full exercise feels overwhelming.
1. Use the mapping grid to record agreed actions with named leads and timelines.
1. Revisit the grid at your next team meeting to track progress. 
Key Definitions
These definitions provide a shared framework for the mapping exercise. We recommend sharing them with participants in advance of any group discussion.

	
	Global and Intercultural Perspectives
The intentional integration of diverse cultural, historical, and geographic viewpoints across curriculum design and delivery. Curricula that embed this criterion incorporate knowledge systems and scholarly traditions from beyond dominant Western academic contexts, fostering students’ critical awareness of how interconnected global structures, including inequality, power, and knowledge production shape their discipline.



	
	Inclusive Pedagogies
Teaching approaches that transform educational spaces to include all students. This means actively creating learning spaces where every student can belong, participate, and thrive.



	
	Inclusive Assessment
Designing inclusive assessment means considering the choice of assessment, its timing in relation to learning across the programme, how we prepare students, and our approaches to marking and feedback. While ensuring procedures are valid, rigorous, and uphold academic standards, we also ensure that individual students are neither disadvantaged nor advantaged.


Reflective Prompts with Guidance Notes
The prompts below are organised by the four areas of the mapping exercise. Guidance notes help facilitators frame each question and support productive discussion. Use the reflection space at the end of each section to capture your thinking.

	Section A: Global and Intercultural Perspectives



	FACILITATOR NOTE
These prompts invite educators to examine the range and origin of knowledge included in their curriculum. Encourage colleagues to think concretely about reading lists, case studies, data sets and examples, not just values or intentions. 



	1
	What knowledge are you foregrounding at the beginning of your course? Whose perspectives does it centre, and whose might it marginalise?

	2
	To what extent does your course allow students to understand the origins and purposes of the field of study in its historical context?

	3
	To what extent does your course draw on scholarship, case studies, or examples from diverse geographic and cultural contexts?

	4
	Are students exposed to knowledge produced outside dominant Western academic traditions? Where are the gaps?

	5
	Which topics or themes in this programme or course could be enriched by incorporating a broader range of global perspectives?



Reflection and notes

	Capture your reflections for this section…





	Section B: Inclusive Perspectives in Teaching



	FACILITATOR NOTE
These prompts focus on how students experience the curriculum, not just its content but how it relates to their identities and contexts. Encourage reflection on which students the course implicitly addresses, and whether the framing of ideas and examples resonates across different student backgrounds. Remind participants that inclusivity is not about lowering standards but about ensuring all students can access and engage with high-quality learning.



	1
	What are the intended learning outcomes of your course, and how well do they reflect the diversity of your student cohort?

	2
	What ideas does your course engage with, and whose intellectual traditions do those ideas draw from?

	3
	What kinds of case studies and references do you include in teaching? Do they represent a range of geographic, cultural, and social contexts?

	4
	How do you see your course in relation to the students you teach, their backgrounds, experiences, and prior knowledge?

	5
	What obstacles do you face and what opportunities do you benefit from as the course leader or teacher in making this course more inclusive?



Reflection and notes

	Capture your reflections for this section…





	Section C: Inclusive Pedagogies in the Classroom



	FACILITATOR NOTE
These prompts move from content to practice and how you teach, not just what you teach. Encourage colleagues to reflect on the dynamics of their classroom: who speaks, who is heard, and how different forms of knowledge are valued. This section often generates rich discussion about the tension between covering content and creating space for student voices.



	1
	How are you building and holding principled spaces in your classroom - spaces where all students feel willing to participate?

	2
	What principles do you apply to your course and/or programme and teaching practice, and are these made explicit to students?

	3
	Are learning outcomes and aims for the course clear, and are they consistently followed across lectures, classes, and seminars?

	4
	Does the way this programme/course is taught create space for students from diverse backgrounds to bring their own knowledge and experience into learning?

	5
	Are teaching methods designed to support intercultural dialogue and critical reflection, or primarily the transmission of information?

	6
	How do you build feedback into your teaching, and how do students know their contributions are valued?

	7
	Are learning materials provided in an accessible format for all students?



Reflection and notes

	Capture your reflections for this section…





	Section D: Inclusive Assessment



	FACILITATOR NOTE
Assessment is often the area where inequity is most visible in outcomes, but the prompts here focus on design rather than results. Encourage colleagues to think about whether the assessment reflects the full range of learning in the course, and whether all students have an equitable opportunity to demonstrate their understanding. The final prompt on AI tools is increasingly important: access to and familiarity with AI varies significantly across student cohorts and should be factored into assessment design.



	1
	How did you choose the method of assessment on your course, and does it align with how students have been taught?

	2
	Is the assessment well aligned with the learning outcomes of your course and programme?

	3
	Does the formative assessment enable students to progress and develop meaningfully during the course or programme?

	4
	What interventions do you have in place to support students with the assessments?

	5
	How does the assessment design ensure fairness and inclusivity, recognising that access to and familiarity with AI tools varies across students?



Reflection and notes

	Capture your reflections for this section…




Worked example: Mapping exercise in practice
This illustrative example shows how an educator might work through the mapping exercise for a second-year undergraduate course in social policy. It is a fictional scenario designed to demonstrate how the prompts and grid can be used.

	Course
	Introduction to Social Policy

	Course leader
	

	Format
	Weekly lecture plus seminar; 10-week term

	Cohort
	Approx. 120 students; highly international intake

	AI policy
	Permitted with disclosure; ethical-use session embedded



Section A: Global and Intercultural Perspectives — Example Responses

	Prompt
	Example educator response

	Are students exposed to knowledge outside Western academic traditions?
	The core reading list is mostly UK and US-based. I include one comparative week on welfare systems in the Global South, but it relies on secondary literature. I want to add primary sources and regional scholars - a gap I can address in the next revision.

	Which topics could be enriched by broader global perspectives?
	The housing policy week focuses entirely on UK case studies. Comparative examples from Singapore, Brazil, or South Africa would strengthen the analysis and resonate with more of our students.



Section D: Inclusive Assessment — Example Responses

	Prompt
	Example educator response

	How does assessment design ensure fairness, including around AI tools?
	The essay format is familiar to some students but not all — particularly those from education systems where other formats are standard. I have added a formative essay plan to scaffold the process. On AI, I now include an explicit session on ethical use and have adjusted the policy-brief task to require locally sourced evidence, which limits the utility of generic AI outputs.



	Key takeaway
The educator identified concrete, actionable gaps rather than abstract concerns. Responses were honest about limitations without being self-critical and each pointed toward a next step that can be recorded in the mapping grid.


Mapping Grid Template
Use this grid to record your reflections and agreed actions. Complete one grid per course or programme, then review it at your next team or departmental meeting. The fields below can be completed digitally — click a field and type.

	Course / Programme
	Enter title…
	Date
	Enter date…

	Course leader
	Enter name…
	Reviewed by / with
	Enter name(s)…



Section A: Global and Intercultural Perspectives
	Criterion
	Addressed? (Y / Partial / N)
	Evidence / Examples
	Actions / Next Steps

	Course draws on scholarship from diverse geographic and cultural contexts
	Y / Partial / N
	Add evidence…
	Add next steps…

	Students are exposed to knowledge outside dominant Western academic traditions
	Y / Partial / N
	Add evidence…
	Add next steps…

	Learning outcomes reference intercultural awareness or global interdependence
	Y / Partial / N
	Add evidence…
	Add next steps…

	Reading lists include authors and sources from the Global South or minoritised communities
	Y / Partial / N
	Add evidence…
	Add next steps…

	Topics and case studies represent a range of cultural and historical perspectives
	Y / Partial / N
	Add evidence…
	Add next steps…



Section B: Inclusive Perspectives in Teaching
	Criterion
	Addressed? (Y / Partial / N)
	Evidence / Examples
	Actions / Next Steps

	Course content reflects the diversity of the student cohort
	Y / Partial / N
	Add evidence…
	Add next steps…

	Ideas and examples resonate across different student backgrounds and contexts
	Y / Partial / N
	Add evidence…
	Add next steps…

	Course framing makes explicit whose perspectives are centred and why
	Y / Partial / N
	Add evidence…
	Add next steps…

	Students are invited to bring their own knowledge and experience into learning
	Y / Partial / N
	Add evidence…
	Add next steps…



Section C: Inclusive Pedagogies in the Classroom
	Criterion
	Addressed? (Y / Partial / N)
	Evidence / Examples
	Actions / Next Steps

	Learning outcomes and aims are clear and consistently applied
	Y / Partial / N
	Add evidence…
	Add next steps…

	Teaching methods support intercultural dialogue and critical reflection
	Y / Partial / N
	Add evidence…
	Add next steps…

	Classroom environment enables all students to participate and belong
	Y / Partial / N
	Add evidence…
	Add next steps…

	Feedback mechanisms are built into teaching practice
	Y / Partial / N
	Add evidence…
	Add next steps…

	Learning materials are provided in accessible formats
	Y / Partial / N
	Add evidence…
	Add next steps…



Section D:  Inclusive Assessment
	Criterion
	Addressed? (Y / Partial / N)
	Evidence / Examples
	Actions / Next Steps

	Mode of assessment aligns with learning outcomes and teaching methods
	Y / Partial / N
	Add evidence…
	Add next steps…

	Formative assessment enables students to develop progressively
	Y / Partial / N
	Add evidence…
	Add next steps…

	Assessment design ensures no student is systematically disadvantaged
	Y / Partial / N
	Add evidence…
	Add next steps…

	Support mechanisms are in place for students struggling with assessment
	Y / Partial / N
	Add evidence…
	Add next steps…

	Assessment accounts for variable student access to and familiarity with AI tools
	Y / Partial / N
	Add evidence…
	Add next steps…



	Overall Priority Actions (Top 3)
1.  Priority action…





2.  Priority action…




3.  Priority action…






Review date:  Enter date…          

Lead(s):  
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