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The ten principles of good feedback practice
Feedback ...

Source: The Great NUS Feedback Amnesty, Briefing Paper
(http.//resource.nusonline.co.uk/media/resource/2008-Feedback
Amnesty_Briefing_Paper1.pdf)

should be for learning, not just of learning
should be a continuous process

should be timely

should relate to clear criteria

should be constructive “
should be legible and clear ’/
should be provided on exams
should include self-assessment and f
peer-to-peer feedback

should be accessible to all students

should be flexible and suited to students’ needs
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Welcome to the latest of the Feedback series in the LSE Teaching and Learning Centre’s Notes of Guidance. This note explores ways to engage students in peer feedback and self-assessment on different aspects of their work, from in-class activities to essays, problem sets and presentations. Sharing the process of giving and receiving feedback with students is beneficial for the learning process as it enables students to take greater ownership of their learning and develop their critical thinking and feedback skills. 
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A crucial factor in the effective use of self-assessment and peer feedback is to ensure that you introduce the idea to students early on in their course. In addition, it is useful to discuss, and revisit regularly, the purpose of the self-assessment or peer feedback activity, to encourage students to view it as an integral part of their learning.

Self-assessment

‘Whenever we learn we question ourselves. How am I doing? Is this enough? Is this right? How can I tell? Should I go further? In the act of questioning is the act of judging ourselves and making decisions about the next step. This is self-assessment.’ 

Boud, 1995
How does self-assessment support student learning? 

· It enables students to take responsibility for their learning and positions the assessment task as being for learning. 

· It allows students to engage in critical self-reflection on their own learning, that is an essential aspect of their academic and personal development.

· It provides explicit opportunities for students to reflect on their presentations, essays and problem sets, and allows them to critically engage with their work, identifying strengths as well as areas for further development. 
· It enhances students’ ability to self-regulate their learning by allowing them to assess their own work and understand how to close the gap from current to desired performance. This is crucial in developing students as independent critical thinkers.
‘A key purpose of Assessment for Learning is to foster student development in taking responsibility for evaluating, judging and improving their own performance…These capabilities are at the heart of autonomous learning and of the graduate qualities valued by employers and in professional practice.’ 
Centre for Excellence in Teaching and Learning, Assessment for Learning, nd
Engaging students in self-assessment

Both in class and out of class there are many opportunities for engaging students in self-assessment. These include using checklists, cover sheets and feedback requests for self-assessment prior to submission.
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	Using checklists
Process

Students are asked to check their own work  against a checklist developed from the assignment guidelines and to submit it together with the assignment. 


	Rationale
A checklist requires the students to verify that they have met the basic criteria for the piece of work, whether a written assignment or presentation. 

A student checking their own work prior to submission ensures engagement with the assignment guidelines. 

A checklist encourages students to recognise the different elements of the assessment.  
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	Using cover sheets

Process
Students are asked to respond to a range of self-reflective questions on their assignment, identifying how and where in the assignment they have responded to the list of marking criteria.


	Rationale
A range of self-reflective questions on the piece of work in question ensures the basic criteria are met.

It encourages students to identify where they believe their strengths and weaknesses lie and where they think they need to improve in the future. 

Giving the students the opportunity to engage directly with the criteria allows them to focus on what they need to do to enhance the quality of their work and be more self-aware of the assessment process and their own learning.
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	Feedback requests 
Process
Students are asked to identify one or two specific areas they would like feedback on. This can be added to the checklist and/or the cover sheet or used as a standalone activity. 

	Rationale

Students are encouraged to reflect on the strengths and weaknesses of their own piece of work prior to submission, 

Students take responsibility for their learning by identifying the specific areas on which they require feedback.

Specific feedback requests from students enable the assessor to give targeted feedback to individual students as well as identify common strengths and areas of concern.




Peer feedback

‘By peer feedback we mean a communication process through which learners enter into dialogues related to performance and standards.’ 

Liu and Carless, 2006
How does peer feedback support student learning?

· It enables the development of critical reflection skills and the ability to give constructive feedback to peers.
· It enables students to gain initial feedback on their work, and in a timely manner, that they can respond to in future assignments.
· It enables students to engage with assessment criteria and internalise them for application in their own work.

Engaging students in peer feedback
Both in class and out of class there are many opportunities to engage students in peer feedback. Note that peer feedback is about students providing constructive comments on a peer’s work; it does not involve awarding of marks but is a formative step prior to submission of a piece of work.
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	Cover sheets
Process

Students are asked to use an expanded cover sheet which includes a range of reflective questions on a piece of work. 


They discuss with each other the relative strengths and weaknesses of their submission, and where they need to improve in future.

They can also be asked to annotate their cover sheets with the comments they receive from their peers and even to suggest how they will respond.


	Rationale
The peer discussion enables students to develop critical reflection skills as well as engaging them more fully with the marking criteria for assessed work. 

The articulation of the feedback, be it written or verbal, provides an opportunity for students to evaluate their on-going learning process.
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	Feedback requests

Process

Students are asked to identify one or two specific areas they would like feedback on for a particular piece of work from a peer or peer study group.  This may include an essay, a presentation, a problem set and/or a research proposal.

	Rationale
Students engage in a peer dialogue around specific aspects of their work that they would like feedback on.

The discussion develops students’ ability to give constructive feedback to peers. 
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	Other feedback options
Process

Students are asked to develop the criteria by which formative assignments (e.g. a presentation, a poster presentation or a blog or web-derived bibliography) are assessed, either by peer(s) and/or the teacher. 

	Rationale
This allows students to clarify expectations on a given assignment, encouraging students to take responsibility for their learning.



How can learning technologies support peer feedback processes?
Many of the above suggestions for feedback can be supported online through Moodle. Examples of whole or sections of essays (strong, average and weaker ones) can be posted on Moodle for students to peer-mark or discuss using the forum options. 

Alternatively, students can post their essays on Moodle and other students can be asked to comment on them using a cover sheet to frame the feedback. Some class time can be spent reviewing the comments. Moodle allows students to continue the process of active learning outside the classroom. 

LSE-ific following LS
Further reading and resources

Boud, D. (1995), Enhancing learning through self-assessment, London, Kogan Page.
Brown, S. (2004), Assessment for learning, Learning and Teaching in Higher Education, 1, 81-89. 
Liu, N. F. & Carless, D. (2006) Peer feedback: the learning element of peer assessment, Teaching in Higher Education, 11(3), 279-290.

Nicol, D. & MacFarlane-Dick, D. (2005), Formative assessment and self-regulated learning: A model and seven principles of good feedback practice, Studies in Higher Education.
O’Donovan, B., Price, M. & Rust, C. (2004), Know what I mean? Enhancing student understanding of assessment standards and criteria, Teaching in Higher Education, 9(3), 325-335.
For examples of assessment and feedback in the disciplines see http://www.heacademy.ac.uk/assessment
For more on the NUS’s Feedback Academy see the ten principles on page 1 and
www.nus.org.uk/en/Campaigns/Higher-Education/Assessment-feedback-/

For LSE-specific guidance see the following LSE Teaching and Learning Centre's Notes of Guidance

1: Broadening student assessment

2: Disability equality at LSE:  a practical guide 

3: Preparing examination papers and preparing students for examinations          e best use of pro-forma for essay                 4: Making best use of pro-forma for essay feedback
5: Giving collective feedback on exams

6: Giving feedback on oral presentations

7: Giving feedback on quantitative work

All Notes of Guidance are available at available at the Resources page of the LSE Teaching and Learning Centre website (lse.ac.uk/tlc). 


Sign up for news, resources, features and 
more at LSE’s new teaching blog …

lse.ac.uk/teachingblog
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